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The purposc b Lhis study

Peects 00 preiatory SUulemellis (dvanive orZunisers) oon the

istenin. comprobens=ion ool fourth oond piith raders. I
e ountiocivaledd thot the results oof the sresent o Stuay cotld
P e Lo Leeitcllers inon reonioar clussroon sltuation.

Ui sthdy wis eon cucted In Cibbisnde Park, hew

Jeer=cuownt lnwvoived Bioostudenis in the tounrth and 11tth

Sty onnli o hvpotineses woere Testedds The TIrst Lwo eil=
il Ui drt rerencee et oo ostncdeent s ousing pretutory

~Lulrment= alad students ool usine prefatory statermentls lor
both orude Loeveis. The =ccotd Ueo hypolheses testod the
ciieet o recdins levels of cooue averioge, averade, and
brelow wvernce with and witnout proefatory statements for
Beth wrade leveebs.  Ame the juast 1w hvpotheses examined
seew o difterenees and the wse and nonaase of pretatory o stale-
meents for both srode Toevels,

[Listentng comproehension was mee-nstred using four

1 tenin, oxeroises developed by the csperimeater and

Liemtond 0n o0 Piior Srady. Thers woers two Listening exer-
cise= tor o euach orade poeve D Theo 1w exercises onabled thye

Sub Jects fo Pecelve both treatments, pretatory statement

Al h O =tory o and the other storn o withont the proefatory
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Busic Skills served as the reading neasure,

All children were screened for auditory problems.

Seve-en intact c¢lasses on fourth and seven intuact
clussies on rifth-grade level weve randomly assigned to a
croup that would hear the prefatory statement with the
rtrst o oor second story.

The subjects were then rank ordercd and one-half
o the initiul testing population was randomly selected
for the rinal analvsis ol datua. The subjects were then
Jdivided into above--veriase. average, and below-average
readins levels on the basis of the reading comprehension
RGN SN

The data was analvzed =ing a One— and Two-=Whay

The .05 level was established as

Anaivsis of Varianc:
tne acceeptable level of significance for the investigation.

The res=ults of the rirst two hypothesces showsd no
Sioniticant diftoerence 1n listening comprehoension betwecocn
Srudents using prefatory statements and students not using
profatory statement s in three ot tour sStories,

The results ot the -hird aod tourth hypotheses
showed no dittrerence in listening comprehension between

e and below-average readers usin,:

aboy =N e e . O
preetatory stalements ab e —averase . average, and below-
Sverace readoers not o using prefatory o stetements in 1l of 12
readin,: Toevels,

The results of 1 a1 two hypotheses showed no
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dilterence in biotening comprehension between bovs and
ciris using prefatory stiatements and boyvs and girls not
using profatory Statenonts tor both grade Tevels.

It wis conceluded that prefatory statements had o

dited « Plevt on the Misteninge comprehension of fourtn

[

and Uirth zgraders. It wis olso concluded that prefatory
Slulements do not onhance the listening comprohens on ol
any particular reading level, [t wus turthe:r conceluded

that =ex i= fobl o letor Lo consider in listening compr=

hen=lon.
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Thereo will o Goeono Gl torence In i tening cormprehen=
reer beeeracenn o stidentss e gy pretator bt ednen s oand s1tu-

el nel s In Drettory s tatene nteoin fhe pitth owrade

Treerso owr bl e B bt torenee 1n Drstening congprehen=

Lol Tor o ubiobc—an e s, as e rare s adnd b bosesoce e reoade e

etns o preebatory o stateraents and Grove=nne o o b e te, RUME!
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Hy vothests 6
Theere- wil!l boe o dittoerenee 1n by teningg comp rehbon-
cren betwoeen Lo s and parls using preftatory sfatetments and

Do aned e ls not using pretatory Statements o oin the Fitth

b [1!
Irportanee ol the sStudy
Cooreat deal ol rescarch b= been o done oan tae field
o crLorbne dn the paest P00 venron PNy rimenters have ox-

ed the don o ortance of brstening, it relutionship to
vecdity, and the o de e lonment o of s ten 1y preIries, There
P Litt il restegroeh nuadl Sable oo the o tes Es ob strncturing
thieo Dastenans srtustios by othe use o antrodretory state-
ceents oor oy s.oatiar wethod. The worik that hos been done
P cither on ned of beang updatod or hias beon condue ted
wlth oblde r Stue nts,

The inve Jtreator was unabie to tind any study that
cwamined the Cotectlivencess of proefatory statements on the
l1stening comprehension of younger students.  The present
Stiads provided data o on the eltoctiveness o0 o prefatory
<taterent on thee listenin, comprebhension o ¢ teurth and
trrth=srede students.

The second dmpostanee of Thils invest 1ot lon was the

cnaliination ot the eitfocts ol pretaiory stutoenent: on
Ghoe—uve e o averace . and boelow-nterade readers tor the

Taor 1o rent Preatnents, The jtve=ticution detormined

whieh read: Cveels . b oany . pertoroe: sieniticantly

O
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et teer in listening comprehension while using the prefoiory

The torrd dgpeertance of thrs study was that i
L tatory smlatenents can be o shown toimprove drstening
crorehenstion . then the use ol =uch o stroacturinge technicue
can be o benetieial by uscd to improve distening comprehension
oo o wides range of currienbun aroas, For exanple, class-
Foom lectures and lessons could be o preceded with oan ointros
Glement to proepoare the stwdent tor the matertal.

apedd vt rracl =Suchoas tidms oand frlnstrips could euasilsy be

precoede o with L prejfatory Sstatenent.

Deesoniticn o8 Terms

Profatory Statoement

For the purpose ot this stude, a prefatory statement
coflmisted ol o H0=79 word introduction to the listening ex-

o ir
T v

rC e, Pl pretatory statements have been prescented in

;‘1;.‘})*‘:1(11‘.\4 R

Listening

Tisteniee muy be detined s the aes ob wiving aiten-

tion to the spoken word. not in Just hearing symbols but 1in

Fedctine to them witn understanding (Abrahms, 1966,

[istening Comprehension
istening comprehension in the pres.at =tudy re-
terred to the nunber o1 correct items on oa listening exer-

ISESTRIN Fach listvning exerci=e ¢on=i=ted of @ miltipie-
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cholce questions,

it ading Comprehension

Reading comprehension in the present study referred
{ » the raw score on the reading comprehenston test of the

Towa Tests of Basie SKills.

Reading Leva !

For the purpose of tinis investigation, the terms
above average, average, and below average were used to
destgnate reading level. Students were divided into one of

three groups on the basis of their scores on the reading

comprehension test of the Towa Tests ol Basic Skills.  The

above-nverage group consisted ol the top 27% of students;
the averare group consisted of the middle -16'%; and the
below=uver ure group consisted of the bottom 277 of stu-
dents.  This procedure was sollowed for both grades four

and filve.

Limitations

The ability to generalize from the findings of this

study will be limited in the following wayvs:

1. The study was conducted in Clitffside Purk, New
Jorsev.  The town is busically a white middle-class Bergen

County community. The aiiiity to generalize from this
study is limited to how closely other arcas matco the
socioeconomic population studied.

P

2 The experimenter did not determine heo. anuch



=~

crphasis the classroom teacher placed on Pistening skills
or how naay structared listening experiences the children
hiad. The importance placed on listentng by ¢lassroom
teachers coald have atrfected the Histening habtiits of the
chrldren,

5. The listening titerature did not provide a
stand. rdirzed listening o=t tor the middie elementary
rrade s, Listening comprehension. therclfore, was meisured
bhy ftour tests that were developed by the experimenter,  For
this investication, the assumption was made that listening
ability would be messured by the listening exercises.  The
resulis or this study are valid to the oxtent thirt the
Tistening oxcroeises actualiy measursd listening comprehen-
Ss10n.

4. The pro ctory statements were written by the
experimenter. The data rotflected the eofferts of a partie-
ular profatory statement on the lbistening comprehension of
the children.  Selection of other prefatory statenents

might pr s=ibly vield different results,

[T
O

O
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The

literature

In r

CHAPTER 11

REVILW OF THE LITERATURI

purpose ot this chapter will be to review the
that 1s relevant to the present study.

cviewing the literature, the tollowing topics

will be discussed:

1.

9.

Ausubel's theory of meaningtful verbal learning
The Ausubel and Fitzgerald studies

Addivional organizer and rveading studices

The relationship between reading and tistening

Orgunizers and listening

In his recent book, Understanding Reading, Frank

Smith state

d that what the brain tells the ecye 1s account-

abie for much more of comprehension than what the eye tells

thee brain.
is tu be ro
ture ot the
which he 1s
implication
sion may be
reader in p
ot the read

Simi

That is. it is not so much the nature of what
ad (whut is seen by the eyve), us 1t is the nua-
reader (the intormaticn processing activity of
capable) which determines comprehension.  One
of this suggests the possibility the comprehen-
more ceffective through moditication of the
reparation for reading thon through modification
ing matecial.,

lar thinking must aave led Ausubel to formulate

>

20
\
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a4 theory of comprehension which he operationalized as an

advance organizer (Estes, 1972).

Ausubel''s Theory of Mcecaningful
. i)
Verbal Learning

Ausubel's theory of meaningful receptive learning
postulated the existence of a cognitive structure that is
hierarchically organized in terms ol highly conceptual
traces under which are subsumed less inclusive concepts.
Ausubel further asscerted that existing cognitive structure
wvias the primary factor affecting meuningful verbal learning
and retention,

In the theory of meaningtful verbal learning, a main
concept is that new material which is to be learned must be
related to the learner's existing cognitive structure. In
other words, new subject matter is acquired as unfamiliar
knowledge and is then integrated or subsumed into the
learner's hierarchical cognitive structure. Subsump®ion,
then, is the process of incorporating new subject matter
into a larger, comprehensive knowledge system.

Ausubel further stated that if a learner is to ac-
quire new concepts from verbal material, he must have an
existing cognitive structure upon which new concepts can
be suusumed or anchored. It specific cognitive elements
are not available for anchorage of specific new input, sub-
scequent achicevement is affected.

In order to tacilitate the process of acquisition

21



O

ERIC

Aruitoxt provided by Eic:

10

and retention of meaning iy material, Ausubel advocuated the
nse ol advance organizers.  Advance organizers provided an
introductory overview at the appropriate level of concep-
tulization.

In summary, then, the advance organizer wias a sel
of materials designed specifically to facilitate the in-
corporation ol a given body of knowledge into the cognitive
structure of the tearner.  Ausubel wrote that the advance
orcanizer must be written on o higher level ol abstraction,
inclusiveness. and gencerality than that of the new muterial
to be presented.  Once the advanee organizer has been es-
tablished in the learner's cognitive structure, the new
ideus ¢an be subsumed under its more inclusive, abstract.,

and general propositions (Ausubel, 1968).

The Ausubel and Fitzgerald Studies

The rirst threco studies conducted by Ausubel
(Ausubel, 1960; Ausubel & Fitzperald, 1961, 1962) showed
the pusitive ettects of the use of the organizer. The
three =tudic= supported the hypotheses ol Ausubel.

Ausubel (1960) first postulated the hasic rationale
for the phenomena involving conceptual organization. He
hypothesized that both learning and retention could be
aided by providing tr - reader with key points of an un-
familiar but meaninglul passage prior to its presentation
(advance organization). He triced to briag about this con-
ceptual structurin., by using two different tyvpes of 500-

2

~
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word introductory passages, o historical intrceduction, and
an advance organtaer,

A comparison ol mean retention scores showed that
the ad anve-organizer group performed signiticantly bettor
than the historical—-introduction group at the .05 tevel ot
contidence ¢Ausubel, 1960).

Next., Ausubel and Fitzeerald studied advance or-
panization with the usce of three different types of or-
wanicers, comparstive, expository. and historical.

Ausubel tound that the comparative and expository
Srganizers scemed Lo work most eftectively only with sub-
jects whose conceptual background in the arein of concern
wits relatively weak (Proger, 1970).

In the third retevant study, Ausubel and FPitzgerald
studied crganization in light of sequential learning with
the use of two types of organizers. One organizer was
direcrly reluted to the reading selection and the other
was not.

Ausubel found that the directly related organizer
wius significantly different than the other organizer at
the .07 level of confidence. Howoever, Ausubel and
Fitvzgerald found that neariy all of this significant dit-
foerence was caused by subjects in the bottom third in ver-
bul ability. The investigators reasoned thut advance or-
canizers were etftfective mainly with poor verbal abiltity

subjects because they initially pus=cessed poor conceptuil

23
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organization, while high verbal abiltity subjects had the

power o organize new concepts spontaneously (Proger.

1970).
Blanton (1972). however, found many difficulties
with the Ausubel studies. Blanton wrote that generalizing

from the results of the experiments was difticult for three
reasons.  First, test reliabilities were not reported.
scecond, it was diftficult to determine whether the test
measured substantive or verbatim learning. Finally, ex-

actly how the advance organiver was gencrated was not

clear.
Estes (1972) also emphasized the problems involved
with generating an advance organizer. ILstes wrote that

several difficulties with the advance organizer huave become

apparent. As an aid to comprehension, it is almost impos-
sible to use. The teacher or researcher 1s never quite
sure whether the introductory passage is at a - 'uly higher

level of generality and inclusiveness in comparison to the
learning passage. Furthermorce, one can never conveniently
know the nature of the concept the organizer is supposed Lo

mobilize in (he mind ot the reader. or indeed, whether the

concepts even exist tor the individual, In fact, organ-
izors seem definable only on an cx-post-tfacto basis. If it
worked, it was an advance organizer for the reader. If it
did not, it was not. It scems thai it the learner's cog-

nitive structure is complicete in terms ol the necessary

A
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relevant concepts, there will simply be nothing for the
organtael to organize.  On the other hand, it the l.-arner's
understanding of thesc ¢oneepts 1s already very clear, the
organisor will act as meore noise. either having no effect
or actually inhibiting Jearning which might otherwise have
been successtul,

Additional Organizer and
Reading Studies

In spi'e of the problems involved with the generat-
e obf advance organizoers, no researchers have designed
studies to examine the ceffectiveness ol advance organiza-
tion.

Rescarchers such as Grotelueschen (1968), Scandura
(1967), and Smith and Hessc (1969) found organizers to be
effective with a variety of populutions and in a variety
of subject arcas.

In the first study, Grotelueschen (1968) examined a
study by Ausubel and Fitzgerald (1962) that found intro-
ductory material to be facilitative for persons oi low
verbal ability and wondered if introductoryv material would
be effective with adults of superior inteiligence. The re-
sults of the experiment supported the hypothesis that in-
troductory material can facilitate the learning and trans-
fer of o number buase concept with adult.., of superior in-
telligence.

In a sccond study (Scandura, 1967). historical and
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mode !l introductions to tormally describe al itract mathe-
maltical c¢ontent were compared 17ov their effects on learning
etficiency. It was hyvpothesized that learning would be en-
hanced more by the model introduction which would in effect
serve as an advance organizer. The results showed that the
groups that used the model introduction (organizer) were
statistically superior to groups using the historical in-
troduction at the .05 level,

A study by Smith and Hesse supported findings in a
study by Ausubel in which Ausubel found organizers to
facilitate comprehension of below-averuage readers.

Smith and Hessoe (1969) found organizers to faecili-
tute comprehension for poor readers in the llth grade.
Smith and Hesse wrote that poor readers may not have the
styles of cognitive organization sufficiently well devel-
oped to aid their comprehension. Therefore, their compre-
hension of a reading setection mav be improved by having
an organizer provided for them.

On the other hand, good read.rs have reasonably well
developed styles of organizing themselves cognitively to
comprehend what thev read. When a cognitive organization
different from their own is produced for them, it may tend
to intertfere with their individual styles and produce
poorer comprehension.

Studies conducted by Estes (1972), Barron (1972),

and Jerrolds (1972), while no oaching statistical
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significance, showed o rvrend r'overios subjects using ad-

VaiiCe orsanlsel’s.,

The: Peluationship Betweer Reading
and Listening

There were muany studies that dealt with the rela-
tionsnip between resding and lisrTening. Rosearch dealing

with correiationgs Detuceen scores in reading and listening

wee 't examined,

Duk-er (1965) wrote that the nature and extent ol the
re-lation=nin has been explored on both theoretical and re-
searceti levesls for at leuast two decades and that both kinds

0t bohusior are roluated in that (u) both are concerned with

the intuake halt of the comnrnication provess. (b) each

seems to b a complex process retuted to skill comporentss,

(¢) the same higher mental proocess seens to uaderlie botn,

Sl (¢) rositive correlati- ns exist between test scores in

re-ading and listening.

E{r_.cr.-‘x_y'r_‘h carhet oy 3 gt ina the last oot theses reiaotion-

ships (i.e0., positive correlations exist between test

seores in reading and listening). have been ennducted by
Blygoins luGl)y, Hollingsworth (1968), Procit (1956),

Trivette (1961, and Winte (1066,

Du. > (1u6H) wros thit 23 pagor studies have re

ported o coefficient of cor cluation between res ling und

Jistenins. Coc-tticients= o1 cvorrelation ran od between (D

and L TO. The wide rance ot pdings o was probably oo resuali
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ot “he ditfering populations emploved uas subjects and the
varicty ol tests used to mewusure listening and reuading
sK11ls. However, these studies showed @ strong positive
relatitonship between listening and reading.

Carver (RKussat. 19715 pointed out some of the dif-
ferences bhotween the exportence of listening and that of
reading.

In the reading =situation. prainted words, ualthough
spatiu separated, are expericncod more as roluted 1tems

in lurger groupings than as isolate i units, Every reader,
unless L is a beginner or unless o passoge 15 unusually
difficule, makes word group s of some kind: although. to
be sur--, the number of words included within a single per-
ceptual grouaping will vary with his attitude. with his
familiaricy with the material, and with his gencrul reu@ing
hubits. While reuding, one is able to tit a word into the
immediate context of words which tollow 1t as well as those
which have just preceded 1t--a4 tact of porticular impor-
tunce in the ~omprehension ot difificult material., In short,
“Ne reader to u large extent determin thee range and tempo
ol his own poerceptual experioence, Varviang his spe 1,
CSrouping words and phroses, and studying context, he ex-
tracts= from the visus ! stmmulus-=ituatlon as much meaning
as hee poss=ibiyv ocan. In the listenings situation, o e

ctheer huand ., words ore ceparated inorime and must o necessar-

Piv be expericinceed as o tsooatvd nnit=o Word Sreop oS are
9O
~
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rade by the speuaker.,  The listener does not nake his own
sroupings; th v ouare made for him.

In addition, the listener has an opportunity to fit
@ word or groun of words into the context only as so far
as e Is oable to remember the previous words. In ordinary
discourse, this process prescents no difticulties: but it

becomes ditftricult vwhen the words lose thelir familiarity

(Kussat, 1971).

Orvanizers and Listening

It seems ovident from classroom observaetion that
children are only obtaining & minimum amount of information
through listening. How <an children make better use of
thelr 11 tening abil tyv? This question might be answered
by the use of organizaors,

Structuring the listening situation has 4 place in
Iistening rescearch. Many researchers would agree that

listeninyg involves a focusing of attention and anticipation

In such res-sarch, Ralph Nichols (19536), believed
that sustained attention to oral discourse depended upon
the listener's mental manipuluation of its content. Or, in
other words, the use of an internal organizer on the part
aof the listener.,

Nichols stated thuat whercas the typieal lecture is
Jiven at oabout OO words per minute, most students normuad 1y

thini ol o pace .our to o lve times that fast.  This rate

29
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difrerential tends to encourage embarkations upon mental
tangents in spite of the fact that listening demands stul -
ing "on track' with the speaker.

Sustained attention secms conmpletely dependent upen
the listener's mental munipulation of items composing the
content of the speech.  To achieve this mentol manipula-
tion, one needs four techniqgues: (a) mental anticipation
of wach of the speuker's points, (b)) identification of the
material used to support each poiat, (¢) mental recapitula-
tion of poiats already developed. and (J) an occasional
scearch for implicd meunings.

Stantord E. Tavlior (1961, indirccetily talked about
orcganizers when he discussed fuactors which influence
listening. He wrote that among the factors to be con-
sidered were attention and concentration., Attention may
be thought of as sustalning of attention. Some researchers
howve sone so far as 1o sugoest thut listening is little
nore than bringing attention to bear on an auditory stim-
ulius.

Puul Witty (1959) realized the importance of pre-
paring (organizing) material for children before a listen-
ing oxp-ricnce.  He stated that preparation for listening
to different tipes of presen:ations is essenticl, and thuat
the most advantageous backg ound or "set” should be de-

Vvised. At time=, the pupil =hould be led to listen with o

questioning attitude similar to that which chara ter lz0s o

]
D
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Experimental studies dealing with structuring tech-
nigques weve condicted by Brown 1959) and Nichols (1948).
Both studies involved college students.  No stidles were
tound that related to the use of listening organizers with
vlementary school children,

Rulph Nichols (1948) had 200 college ‘reshumon listen
to six l0-minute intformative speceches.  Upon conclusion of
the speeches and objective: tests, the students rated fuc-
turs possibly influencing listening comprehension.

Nichols concluded that there was evidence to indi-
cate that the following factors influenced the listening
comprehension of the students: () reading comosrehension,
(b) the ability to structurize a spec~h (that is, to see
the organizational plan and the ¢onnection of the main
points), (c¢) the use of special techniques while listening

y improve concentration, and (d) curiosity about the sub-
Ject matter,

A study by Brown (1959) ¢lnsely resembled the pres-
ent study 1n many wavs. Brown studied the effects of an
introductory statement on the listening comprehension of
college students.

Brown guve experimental groups ol college students

the Priageeton Listening Test (STEP) along with o brief

pretfatory remark which preceded each scetion of the test

and which aimed to produc: an “expec tion” regarding what

31



was Lo come.

In the testing situation, the experimenter played
the recording and personally read both the prefatory com-
ments and the test questions. Since he wanted to test the
impuct of the goal-setting comments, he felt that reading
them in person gave them a speciual signiticance that they
micht not have it they were a product of the recorded
muaterial.

Comparing test results of the experimental students
and the control students (who received the material without
the prefatory remarks), Brown tfound a difference in favor
of the former significunt at the .05 level of stetistieal

confidence.

Summary

David Paul Ausubel conducted muauy studlies to support
the hypotheses of his theory of Meaningful Verbal Learning.
Ausubel's theoryv made use of advance organizers which he
pelieved to facilitates the incorporation of a given body
ot! knowledge into the cougnitive structure of the learner,

Ausubel and Fitzgerald conducted many studies to
support the theory of Meaningful Verbal Learning.

In the first study, Ausubel (1960) showed the ef-
fectiveness (ut the .05 level) between an advance organizer
and a historical introduction.

In the second study, Ausubel and FPitzgerald (196G1)

ound advance organizers. osed on conceptual
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diseriminabiility, toe be most effective with subjects whose
conceptual buacKground was relatively weak.

In the third study, Ausubel and Fitzgeralid (1962)
tound that nearly all of the significant differences were
cuused by subjects in the bottom third of verbal ability.

The Ausubel studies have been criticized by Blanton
(1972) and Estes (1972).

Estes (1972) wrote that organizers are ailmost im-
possible to use because it is difficult to determine if an
introductory passuge is at a truly higher level of general-
ity and inclusiveness in comparison to the learning passage.
He also stated that organizers can only be defined on an
ex-post-facto basis. If it worked for the reader, it was
an advance organ:zer. If it did not, it was not.

In spite of the negative feedback by many research-
ers and the difficulties involved in generating advance
organizers, many recent studies have dealt with advance
organization.

Grotelueschen (1968) demonstrated the effeoctiveness
of advance organization in a numb<r base concept with
adults of superior intelligence.

Scandura (1967) found organizers to be superior to
historicel introductions with college students.

Smith und Hessce (.0369) found orgunizers to facili-
tate comprehension for poor llth-grade readers.

Studies conducted by Barron (1972), Estes (1972),
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and Jerrolds (1972), while not reaching statistical sig-
niticance, showed a trend favoring subjects using advance
organizers.

Correlation studies have shown a relationship be-
tween reading and listening. The coefficients of correla-
tion reported ranged !rom .45 to .70 (buker, 1965).

There were many studies dealing with the effective-
ness of organizers and reading comprehension but a lack of
emphasis on organiZers and listening comprehension.

Brown (1959) conducted a study using prefatory
statements with college freshmen and found the experimental
group, using prefatory statements, comprehended more than
did a control group which did not receive the remarks.

Most of the research ccncerning the structuring of
listening materials was either not current (1948 and 1959)
or that it was involved with older students. There was a
need for research information concerning the effects of
opening remarks, statements, on the listening comprehension
of elementary school students. The present study was de-
signed to provide information in an area in need of recent

research findings.
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CHAPTER 111
PROCEDURES

The purpose of this chapter will be to: (1) de-
scribe the subjects, (2) explain the construction of the
materials, (3, describe the Pilot Study, (4) describe the
administration of the tests, and (5) indicate the method

of anatyses.

Population

The study took place in Cliffside Park, New Jersey,
a semi-urban urea with a population of 18,891. It is
lqcated in tn? southeastern corner of Bergen County.
Cliffside Park is a basically homogeneous white middle-
class community with an effecitive buying income of 89,901
per family (B:rien County Advisory Commission, 1971).

A totel of approximately 310 students participated
in tke initial testing. Seven intact classes on fourth-
grade 1. .:1 and seven intact classes on the fifth-grade
level were involved in the study.

There were two stories for each grade level. Two
stories were chosen for each grade level because it would
enuble each child to receive both treatments, prefatory
statement and without prefatory statement. FEach class

heard one story with a prefatory statement and the other

23
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story witiaout the pretatory statement.
Classes were randomly assicened on the basis of the

tuble of random numbers in Conducting Educational Research

(Tuckman, 1972) to a group that would hear the prefatory
statement with the first or with the second story.

After listening exercises were administered to all
¢hildren, subjects with auditory problems of more than a
20 deeibel loss in either car were dropped from the study.

To overcome the problem of administering the listen-
ing exereises to children in intact classes and to avoid
data reflective of inract clusses, a further randomization
procedure wWias necessary. All ot the children in the fourth
rrade who took the "Hississippl Steamboat’ story with the
prefatory statement and the "Invention of the Balloon"
without the prefatory statement were rank ordercd. All of
the children who took the "Mississippi Steamboat’ without
the prefatory statement and the "Invention of the Balloon”
with the prefatory statement were rank ordered.

In the fifth grade. all of the children who took
the "Story of Caves" with the prefatory statement and the

"Leopard-Skin Rug™ without the prefatory statoment were

rank orderced.  Then., the children who took the "Story of
Caves' without the prefatory stat ament and the "Leopard-
Skin Rug" with the prefatory statement were rank ordereoed.

A table of random numbers (Tuckman, 1972) was usced to

select subjects as follows:
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The
assigned a
average on
prahension

27% of the

25

"Mississippi Steamboat”

26 subjects with the prefatory statement
"Mississippi Steamboat"

26 subjects without the prefatory statement
"Invention of the Balloon"

26 subjects with the prefatory statement
"Invention of the Balloon"

26 subjects without the prefatory statement
"Story of Caves"

30 subjects with the prefatory statement

“"Story of Caves" %

30 subjects without the pref. tory statcnent
"Case of the Leopard-Skin Rug"

30 subjects with the prefatory statement

"Case of the Leopard-Skin Rug"

30 subjects without the prefatory statement
subjects selected on each grade level were then
designation of above average, average, or below
the basis of the raw score on the Reading Com-

test of the Iowa Test of Basic Skills. The top

students were placed into the above-average

classification; the middle 46% were assigucd to the average

group; and

the bottom 27% were classified as below average.
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Materials

Listening Stories

The experimenter examined the Teachers' Handbooks

of the SRA Reading Laboratories lc¢ and 11lb. The books

contained stories of approximately 600-900 words in

length which were written for listening improvement for
elementary school students. The experimenter examined a
number of stories and tested them according to the Fry
Readability Formula (1968, 1969). The experimenter found
two stories with fourth-grade readability ('"'Mississippi
Steamboat’ and "Invention of the Balloon') and two stories
with fitth-grade readability ("The Story of Caves" and
"The Case of the Leopard-Skin Rug'). The four stories

have been included in Appendix C.

Listenability of the Stories

While extensive research literature exists examining
readability formulas in regard to written materials, little
research has been reported on listenability. Flesch (1951)
felt that it did not matter whether the material was writ-
ten or spoken. Lorge (1944) also stated that his formula
can be applied to either written or spoken materiul
(Kussat, 1974).

Fang (1966) devised the Easy Listening Formula (ELF)
on his analysis of television news writing styles. The ELTL
simply counts each syllable above ore per word in a sen-

tence. The M.p attempts to measure only general clarity,
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and no coasideration to writings other than news scripts
was given (Kussat, 197-1).

The stories used in the present study were analvzed
according to the ELFF and obtuined the following scores:
(a) "The Mississippi Stcamboat" 3.6, (b) "The Invention of
the Balloon™ 4.5, (c¢) "The Story of Caves'" 4.7, and (d)

"The Case of the Leopard-Skin Rug” 5.6.

Formulation of Test Questions

The experimenter referred again to the SRA Reading

Laboratories for procedures for writing test questions.

The SRA Reading Laboratories contained multiple choice

gquestions for each of the stories selected by the investi-
gator. Some stories contained only between 6 and 10 ques-
tions and some questions did not contain four response
variables.

First, the experimenter wrote additional questions
for each story so that each story contained 14 multiple
choice questions. Then, the experimenter examined the
response variables. New response variables were written
so0 that each question included four response variables.

To summarize, the experimenter based the construc-

tion of the test questions on the samples used in the SRA

Handbook. In many instances, new questions and new re-

sponse variables were written by the experimenter so that
each story contained 11 questions with four response vari-

ables for each question.
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Questions and answeres used in the present study have

been ineluded in Appendix D.

Pretatory Statemenis

2

The experimenter consulted the literature for infor-
mation recarding the construction of organizers that would
serve as prefatory statements. Ausubel (1968) wrote that
organizers should be presented at a higher level of ab-
stractness, generality, ard inclusiveness than that of the
new material to be presented.

A problem concerning the formation of oryanizers was
stressed by Blanton (1972). Blanton wrote that no proce-
dures for generating an advance organizer were offered in
the literature. In addition to not operationally defining
organizer, vesearchers have ftailed to define procedures
for generating advance organizers. The rather loose pro-
cedures reported have resulted 1In & potpourri of advance
organizers.

Despite the lack of guidelines. the experimenter
wrote prefatory statements for each story. The prefatory
stutements were aimed at achieving the following goals:

1. The prefatory statement served as on introduc-
tion to the story.

2. The prefatory statement stressced the main idea
of the story.

3. The prefatory statement did not provide answers

to the comprehension questions.
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i. The predatory statement cont aed between 50
a7 owords,
The prefatory statement: hove been ineluded in

Appendix AL

Preparation ot the Tapes
el e e 4 e e m o b i mn = b mmaim———— [ S

The tour Storle- were read by the exporimenter on
Tooocnsmsclte tapes in oo normal ospeaking volce and orate,
ape selectlon was then transterred tooother cussotte

Cupe-s Lo Faceilliateo simultancons presentation in o various

Thee Pilot o Siocin

Reebrabr s Grothe pistenng

Luring the onthc ot Gerober . the experimenter began
tor adrn Lter the tests to smail croups of third graders
1o e=tablish the veliabilrty ot the four tests, The chii-
dremn listened to the tapes fthout hearing the prefuatory
Stutement wnd marred answe. o the answer sheets,

Ti.  odd-cven rediabrlity -cores trom the first test-
iny o: o aitl o four stories were hand ciaiculated by the ex-
perimentson, The oxperimenter reterred to the correlatio
tormus o cn Tuckman (1972, The re=sults= ot the testing

showed Chat an iten snolyvsis Wi nece=sary to focate gquess

*pons oand sosponse vartaboes thoto bedo o the Doneo liabi!-
1Yj. SO T
AU YOur sers o SpdesTlons and s de s et

O
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rewritten by the examiner.,

During the month of Doecember, the tests were agaln
administered to ==l l o rroups ol seven, coight, and nine ol
the same- third praders. The expoerimentoer calculated the
cdd-cven reliability of aii tour stories by hand acceording
tor the Steps in Tuckman (2972) and tound the reliabilitios
sutiieient iy bigh Ut secept the tests as the Plstening
YT VO Sl T

The relicbility scores aud nean comnprehens on scores

Bave beeeen dneluded in Table 1

TABLLD

RESULTS OF THre PLLOT STUDY TO bETERMINL RELTABILITY
AND MEAN COMPREHENSION SCORL O TESTING
- INSTRUMENTS FOR GRADES 1 AND D

Corodde Stoy ~ Re-liability doan Score
| s LS v 0T G0l
Steamhbaoit
: ITnventron o i .05
R
B.oiroon
Story ot - ' 0. Hi
o
) i i ~ LN PR
i .I;il
e SRS R T RIS UUUTE AN B SRR LIRS U DR EIN A B SRR RIS bothre
T - Ln7 R LG IS e e el v \ Tl ) it
ULt oh bt B i boenT s s lioBtie tewer at L7 Troe
e ) ‘A/,'.":.'*!"-il\‘l’x.\1“1; R N TN Aree s tolNles e e

I

ERIC

Aruitoxt provided by Eic:



ro-lutively the same (90420 9.50, and 9.50), Thee mean

score ot 7062 tor the TlLeopard-Swin Ry showed that the

Slory o was tound to be more dirticult than the other three

Siories tor this sroup of third graders,

Administration ot Tess s--

The Mijor Study

The o serrmenter met individual by with the 1
Peoavtaers tnvelved in the present ostudy oand explained  he

“arpese of the study and the procedure tor the administra-

tion of The ci=lening tests, Specilal oattention was paid

Soothe procedare 1o the readins b the preiator stule=

Thirees Poesmte We e aosiinister <8 te the =ubiects in
gdv . Chirtdren recos tvead () auditory scereen-

tn.oL by o reading corgprebhension testooant (o Tisteaings

A chitdren were =weroeaca for o awlitery aroblems.
Choaldren dn o ouall ot oclasse o were tested by oone of two school
qurse . dus o toee meonihis oo Octobor ard Novemboer o of 1971,
T caporirester cexnmintag ctrdrtory sntermatien and tound

foar o stwhents i othe courth prade and three students oin the

clith o ruee owirth ocnoniitory loss oo rore than 20 decibels

R R SRR M T o= =Uidents were dropped trem the stady
Ut th B thee sty nrng s iores P U SR I B AR S T
Tl (B

453
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Reading Comproehension Test

The reading comprehension test of the Towa Tests of

Basic Skills served as the reading measure and was admin-

istered to grades tour and five during the month of
September, 1974, The Towa Tests were part of the regulor
testing schedule of the Clittfside Park public schools,

Thee tes=t was administered by olassroom teachers in intuact

Listening Test:

The listenilg: lests consisted of two <tories for
coech prade Tevel. Seevell intact ¢lusses ono s ch grade level
were randomly assnea to o groups o oan which the pretfatory
Stotehen’ wos civen for the rirst story or with the second
oy,

The dessipn tor the adminis tras o of the listening

te

toomts hus been indicated in Table
The tesis woere administered by cliassroom teachers

on Junuary 1. 1975 and Junuary 16. 1975, On Tuesday

oi

morning, all fourth grades heard the story "Mississippl
Stemambont.  Three vluasses heard the story with the pret-
aiory o statement and four classens heara the story with.out

the prefatory statement.  On the titth-orade level, for

Cia e date . bl cliasses herd thee tory of Caves U

1

Thrve olosses heard the =tory o ith oo presatory ~iatemen’

Y

Popoar o lasses aeard the ooy wthest the pretatery

S lete et

W

.
!
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TABLE 2

PROCEDURE FOR THE ADMINISTRATION OF THE LISTENING
STORIES WITH AND WITHOUT PREFATORY STATEMENTS

SOR GRADES b AND D

Grade Loy Cliass Ib)iil :(llfl:;:
T Jdiuary 4L 197h
! Mismsl=sippl Steambouat | Without
2 Without
3 Withonat
| With
D Without
5 With
N With
C Jamwers Lol 1vis a

- Inveation f the | With
50T 1oon

2 With

3 With

4 Without

D With

t Without

7 Withou!
Juananry 1 1070
Srery oot Cares | Withon

2 With
3 VWitheart

i Without

"
n




34

TABLE 2--Continued

Gruade Story Class gziigiggz
3 Story of Caves 5 With
6 With
7 Without
January 1., 1975 -
2 Leopard-Skin Rug 1 With
2 Without
3 With
-1 With
5 Without
§) vitl o
7 With

On January 16, 1975, all tourth-grade classes took
the test for the “"Invention ot the Balloon.” Four «lnsses
heard the story with the prefatory statement and three
classoe= heard the story without the prefatory statement.
On the fifth-grade level, for the same date, all classes
heard the "Case of the Leopard-Skin Rug.” Four classes
heard the story with the prefatory statoment and three
classes heard *he story without the prefatory statement.

The following jrocedure was used f[or classes hearing
the prefatory statemens wi1th “he story:

1. Thee toncher insir. 1.0 all chiidres to clear

A6
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their desks,

2. The teacher drew the attention of the class and
aid. "You ure going to hear a4 story from the tupe re-
corder.  Listen carefully to the story so that yvou c¢uan

vy

anst o the questions that will follow.

3. The teucher read the prefatory statement to the
class.

4. The teacher playved the tape ol the story.

The to !l lowing procedure was used tor o lasses who
woedt . hear the story without the prefatory statement:

1. The teachs. instructed all c¢hildren to clear
thelr dosks.

9. The teacher drew the attention of the class and
said, "You are going to hear a story from the tape re-
corder. Listen carefully @0 the story so that you can
answer the questions that will follow.”

3. The teacher played the tape oi the story.

The treatments which included pretatory statement
and without prefatory statement were identical for steps
Coand 2 The inclusion of step 3 under pretfatory statement

ditferentiated the two treatments.  Step 1 under prefatory

N

statemnt and step 5 under withou! prefiatory statement were
identical.
Exact procedures uscd by classroom teachers for cach

o1 the four stories have been included in Appendix B

After the tape of the story was playved, the teacher
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referred to a procedure sheet tor the cvomprehension ques-

tions. The teachers., at this point, distributed the answer
sheets tou the children. The children's answer sheets con-
tained 14 sets of answers. The teacher read the question

and four possible answers from the procedure sheet, and
the child marked the correct response.  The child's paper
did not contain the question, only the four possible
answers.  The c¢hild listened for the gquestion and the
answers . followed each answer as it was read, then marked
one answer for cach of the 11 questions.  The teacher coi-
lected the papers which were scored by the experimenter,

The same procedure was repeated at the next testing
date.

Ceplies of procedure sheets for questions for the

four stor.es have been inctluded in Appendix k.

Statistical Design

All of the pertinent data concerning the subjects
and their scores were transferred to IBM cards by the
experimenter.  The data was processed at the Center for
Computer and Information Services., Rutgers--The State
Lniversity of New Joersey.  The Cook Statistices Program,
One and Two Wayv Analysis of Variance with Unequal Cell
Sizes (revised June, 1971) was used to analvze the data,

The data for the tollowing were analvzed for each
of the four stories: () prefatory starement and without
prefatory statement treatments, (b) reading Ievel (above

49
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average, average, and below average) and listening, and
(¢) boy and girl difterences for prefatory statement and
without prefatory statement treatments.

The first and second sets of data were analyzed at
the same time using a Two-Way Analvsis of Variance. The
first analysis examined the ditference between student.s
using the prefatory statement treatment and the students
not using the prefatory statement trceatment.  The second
analyvsis examined the ditfference between the three reading
levels of above averagoe, average, and Helow average.

The: third sct of data was also analyzed using a
Two-Wuy Analysis of Variance. The anulysis was used to
cvaluate the difference between bovs: and girls using pref-
atory statements and boys and girls not using prefatory
statements for all four stories.

The .05 level of statistical significance was es-
tablished as the acceptuble level ot significance for the
investigation.

Correlations were calculat.ed using the SPSS Program
for Correlation. Correlation cocificients were calcutated
tor reading and listening scores for all four storie:.

The meuans and standard deviations obtuined from the
analysis of variance were used to construct tunoles to show
diflerences between groups using prefuatory statements and
sroups not using prefatory statements, effects on reading

level, and sex diflterences.

49
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F values were compared for significance using a

standard table.
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CHAPTER IV

R

ESULTS AND DISCUSSION

The purpose ol this chapter will be to present the
data derived from the present study. The information will
be presented in the stated order of the hypotheses of the
study. Then the results will be related to the pertinent
literature. Thoere were few studies, however, that examined
the offeocts of orranizational techniques upon listening
comprehension.  Hence, the discussion will examine the re-
sults of the present investigation from the studies avail-

v
G e

Hypothesis

There will be no difference in listening comprehen-
sion between students using prefatory statements and stu-
dents not using prefatory statements in the fourth grade.

A significant difference was not found between stu-
dents using prefatory statements and students not using
prefatory statements for both fourth-grade stories. The
data did not provide suificient cround s to reject the null
hypothesis.

The mean scores for the fourth-grade stories have

boen presonted in Table 3.

o1
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TABLL 3

SUMMARY OF MEANS AND STANDARD DEVIATIONS
FOR PREFATORY STATEMENT AND WITHOUT
PREFATORY STATEMENT TREAT‘ . NTS
IN THE FOURTH GRATE

Treatment N Meun SD F Score

Mississipr: Stosmboat

Prefatory Statement 26 8.3 2.3
Without Prefatory Statement 26 7.7 2.0 1.13
Invention of the Balloon
Pretatory Statement 26 10.5 2.5
Without Pretatory Statement 26 9.5 2.4 1.u7
Note. Neither T oscere significant at the .05 level.

For the "Mississipnl Steamboat.,'” the mean score of
the student . opreratory statements (8.3) was slightly
higher than the mean score for students not using prefatery
statements (7.7). However, the difference between the
scores was not found to be significant.

For the "Invention of the Balloon,' the mean score
of the students using prefatory statements (10.5) was
slightly higher than the mean score for students not dsing
prefatory statements (9.5). Arain the Jdifterence between

the scores was not found to be signiticoent.
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Hyvpothesis 2

There will be no difterence in listening comprehen-
sion between students using prefatory statements and stu-
dents not using prefatory statements in the fifth grade.

The two fifth-grade stories showed drastically dif-
ferent results.

For the "Story of Caves," a significant difference
wils not found bhetween students using prefatory statements
and students not using prefatory statements.  Mean scores
for prefatory statement and without prelatory statement

treatments have been presented in Table 1.

TABLE 41

SUMMARY OF MEANS AND STANDARD DEVIATIONS
FOR PREFATORY STATEMENT AND WITHOUT
PREFATORY STATEMENT TREATMENTS
IN THE FIFTH GRADL

Treatment N Mean SD F Scor

e

The Story of Caves

Prefatory Statement 30 11.0 2.7

Without Prefatory Statement 30 11.0 2.1 .00

Case of the Leopard-Skin Rug

Prefatory Stocement 30 9.3 2.8
.. : . . . . - a
Without Prefatory Statement 30 6.1 3.1 15.04
nSigniticunt at .05 level.
An examination of the mean scores shows identical
scores of 11.0 for both treatment groups. It appears that
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the pretfarory statement did not facilitate listening com-
prehension for the "Story of Caves."

For the '"Case of the Leopard-Skin Rug,'" a signifi-
cant difference was found between students using prefatory
statemerts and students not using prefatory statements.

An ¢ .amination of the mean scores for prefatory
statement and without prefatory statement, prescnted in
Table <, shows ua wide divergence between the two mean
scores of 9.3 (prefatory statement) and 6.4 (without pref-
atory statement).

The prefatory statement for the "Case of the
Leopard-Skin Rug" was found to significantly improve
listening ¢ .aprehension.

The second hypothesis could only be rejected in part
becuuse of the differing results obtained by the two fifrh-

grade stories.

)

Hypothesis 3

There will be no difference in listening comprehen-
sion between above-average, average, and below-average
readers using prefatory statements and above-average,
average, and below-average readers not using prefatory
statements in the fourth grade.

The third null hypothesis was not rejected because a
significant difference was not found between groups using
prefatory statements and groups nol using prefatory state-

ments for either fourth-grade story.

D4
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cev. Lo [ . | J e e
Piye mcwns and standard deviagtions tor €

[

reading Leevels, for the "Mississippil Stoumbout, iave beaon

proescloed 1n Tuble 5

TABLE 5

SUMMARY OF TUHE MEANS ALD THE STANDARD DEVIATIOL. OF
IHE ABOVE-AVERAGE, AVERACE., AND BELOW-AVERACGLE
NEADING LEVELS USING PREFATORY STATEMEXNT
AND WITHOUT USING PREFATORY STATEMENT
TREATMENTS IN THE FOURTH GRADE

Without
Prefutory Statement

Proefatory Statemen:

Y Mewn Sh N Mol Sb

Mississippi Steuamboat

\ P VLT IR 12 T.D 1.9
134 0 7.6 2.9 v T 2.1

Imvention of the Barlen

Ther -un score of the doove—uverade group using the
proctoc vy statement (190 1) was hivher than the mean score

Gl TRe b e=nVe e Sron Lot W=in, hrefatory =tatement

atory o Statement (T07) wae pecbnooive By the e s the ave -

aoc sy roup not o dasias the prebatory atatoie it (VoD
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The mean score Sor he below-averag.s group using the
projutory otatement (7.6) wis slightly higher than the nean
score ol the below-average g not using the prefatory
Stutement (7.1).

Foro o the TMississippt Steamboust ) 1L appeurs Uhat
there wir o rendency “or the groups using the prefatory
Slilement to have @ bisher mean =score than the groups not
usin. the pretfatory <tatomeni.

The nmeans and =tandare coviations for the three

v tin levels ror thee S lnoontien oo the Belloon” have aiso

Iher Imen =coPe Dol Lhiv abCve-—uve - a0e oroup using the

Dreelacory statoment (LEoly was bosor thoen the ccoie of the

Gl erm i e I L dis sl e 1N I dairement
DU ]

P Ui neerie oroun e g LT N for

Theee e ralory wialenn b cwas fricohe o dhan oo o0 8 core ol

LN e Ul ey notousing the pred, Tory o stuloment.

Il vO ST Dl prefatory stato-

vt o= hod o hyshieer meenn oscore than the helow-nverace

U et s dn v Prelntery =liioment (H.001)

SRS S STR T & S P A K ot biodboon o There wnoe i
el nney Lo i HEU ' el b losi—nveraoe sratins to obtoin
B, el el s Wt e lArnL v pr sl torn Stanbeent

a
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TABLLE G6--Continued

statement with AA without prefatory stutélment: o with pretf-
atory statement with A without prefutory sStatement: and BA
with prefatory statement with B without bretfatory state-
ment because @ signiificant difference wus jfound betw: n the
twe treatoaents in Tuble .

b . oo -
Signiiicant at .05 level.

For the "Story 1 Caves. o signilicant ditterence
wi= ot found between groups using prefalory sttt ments
and sroups nol o using prefatory statements.,

An examination of the tabl-s shows thut there was

alaomt noe dirderence between roesders on 411 threoe levels

UsINY prefntory stalomenis and not u-~ing orefurory state-

ThHe mean s core of tle abhove—=averade groap s ing
Orocutory Statement (02010 was lower thup the pean score
i the abouvc-—average proup pot o using the brefarory sratoe-
neent 1YL S ). Uhee maean scoree for Uhie oaverlagre croup Tor bothy
treatments wel s tdentical ot 10,90 The mean sceore tor the
B low- ey e rrann Usony Lie prootatory stytement (9.9) was
Sligirtly higher than oo below=averase sroup not using
prectatory =Soatement f

For the other tiirh-grade wrory e TCnoae of the

Loy rd=si i ¥ RS IO T AT VST OO SRS 8 B A APUS PR (Y Poind e
Pwreon the reendin AR .
T e~ and o standare deviations tar o Uhe chree

oo . e ben o thee Uhe-opuarid-Siiin B o hove hieon
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presented 1n Table 6. exuminaticn of the

veal o wide disparity bet --n the reading

prefutory statement and the reading

pPprefatory stutement.

The mean score tor the above-averuage group

the pretatoery statement (9.8) was higher than the
AVOrure rovip not o using the prefatrory statement (7
The d. i ference be s voon the two) moeun seores Wias not
to be signiticunt.

The mean score for the average group using
Atory staternent 9.1) was significantly hicher thao
Mol sScore of Lao AVerage Sroup i using the preft

stalement (D5.9).

mean scors for the pelow-average group

Thie-

proe. o ory stutement (9.05) was nigher than the mean

the below—iverase zroup not using the prefatory
(o.1). The ditference . however, was not founca

itllorant

The lTourth hypothesis, therctore, was rejec
Vipopralrlodue Lo Uide: S22 boatll dr i lelenee thal Was
eetwoeon (hee threo readine Jevedls and listening for
Case ot the Leopard-s<in Rug 7

Huopothe e, G

e will e no ditterencs oo Distening o
saocn hebween boves and crris o =ine preetbatory St
ST cnd oot el ot s pretbaion Slatoment= n

O
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srade.

The: titth hyvpothesis was not rejected becuuse a sig-
nificunt difference was not tound between bovs and girls
using prefatory statements and boyvs and giris ot u. ing
prefatory statements in the fourth grade.

The mean s ores for sex difterences tor the fourth

~rade have been reported in Table 7.

TABLE 7

SUMMARY OF MEANS OF BOYS AND GIRLS USING PREFATORY
STATEMENTS AND BOYS AND GIRLS NOT USING PREFATORY
STATEMENTS IN THE FOURTH GRADE

Pretfuory Withouu
Statement Prefatory Starem o nt
R dean x Mo . T Seoro
Mississippi St :-.;mb—u:)L -
Bovs 15 N 11 T.S
Glrils 15 PR 12 7.6 1 25

Inveenntivon of the Bl toor

Bovs 13 [t 1-1 2.6

SRR a7 e SN 200

Note.  Nearther Voscore wa= =igniticnt at the 05

Peooee ]
For o the UMisstasipps Stenabont 7 the results o show that oy

dEiNg preiatory Stualesnents had o hivher mean score than

]

Lovs ol d=s1ing prelatory statoemnent s, The cirls' e seore

f}

Woas e luativeiry o the w0 tor Lot treatment

60
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For the “'Invention of the Balloon,” the boys using
prefatory stutenents had a higher mean score than boys not
using the pretfuatory statement. The girls' mean scores were
relativ -1y the same.

On the fourth-grade level, therelore, there wuas &

ot
oy
o

tendency for bovs to score higher with use of a prefa-

Ltory statermont,

Hipothesis 6

There will be no difrorence in listening comprehen-
sion between bovs and girls using prefatory stutements and
bovs and girls not using prefatory statements in the fifth
ora e,

The sixth null hypothesis was also not rejected bhe-
catuse a diftference was not found between boys and girls
using pretfatory stutements and boys and girls not using
preiu statements in the tifth grade.

The meun scores for sex differences for the two
fifth-grade stories have been reported in Table o,

For the “story of Caves,'” the results show that - @
bov= using prefatory statements had a higher mean score
thun thi- bovs a0t asing pre fatory statce.ents.  The girls
Usinyg profatory statements, however, scored slightly lower
than gir's not using prefuatory stoonments,

For the "Case oi the Leopard-Skin Rug. ' boyvs and
cripls using prefatory statements had higher mean scores

thaun bovs and girls not using prefatory =statements.

61
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TABLE &

SUMMARY OF MEANS OF BOYS AND GIRLS USING PREFATORY
STATEMENTS AND BOYS AND GIRLS XNOT USING PREFATORY
STATEMENTS IN THE FIFTH GRADE

Pretfatory Without

Statement Prefuatory Statement
N Moan N Mean F Score

Boyvs 16 11.9 15 11.1
Girls 11 10.2 15 10.9 1.60

Bovss 15 9.1 15 6.6
Girls 15 9.2 15 6.2 15

Nate, Nedther F oscore was signiticant at the (05

Corrvs-lation Cocftients Between
Reading and Listening

1

Pearson Corvelation Coofficients tor all four
stories have been presented in Tuble 9. The firs: three
stories showed a4 molerate correlation between reading and
li=stening, and the last story showed o low correlation be-
tween rouading and tistening.,  The correlation coefficlients
Hof the Pirst tThreo stories wore cjenificant o the (05

e et

op
2



TABLE 9

SUMMARY OF PEARSON CORRELATION
LISTENING
AND FIFTH GRADES

FOR READIXNG AND

FOURTH

COEYI ICIENTS
SCORES FOR

Correlation

Storv Grade N . e
: ! = Coetficient
Missis=ippi Steumboat -1 52 318
Invention of the Balloon ! 52 1t
- .o - . Ll
Story of Caves D 60 .13
Case of the Leopuard-Skin Rug ) 60 .14

A D -
Signiticant at .05

Discussicn

As previously stated, the

present study was limited

the elffect of organizational

one study by Brown (1959)

atory statements on listening
the experimenter will be able to
ings to the reviaw of the

The discussion will be
statement vs. without prefatory
level, and (¢) sex diffoerences.
recicew ot the Titerature will be
ate.
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While
tecvhniques
investicated the

comprehension.

literature
divided

sStatement,

litevature related to the

many studies exuamined

on reading, only

cifect of pref-

Theretfore,

relate the present find-

in a very limited way.

into (a) prefatory

(b) reading

Studies mentioned in the

mentioned when appropri-
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Prefatory Statement vs. Without
Prefatory Statement

‘he results of the three out of four stories dis-
agreed with many investigators such as Ausubel (1960),
Grotelueschen (1968), Scandura (1967). and Smith and Hesse
(1969). The investigators found o significant difference
betweon groups using organizutional techniques and groups
not using such techniques.

The present study also disagrecd with Brown (1959)
who found a signiricant diftrerence between college-uge
subjoects using p. fatory statements and subjects not using
proefatory statements,

While ot achicuving statistical signiricuance, two
ol four stories showed trends favoring students using pref-
dtory statements.  Similur results were reporied by BEstes
(1972) and Jerrolds (1972).

The results of the present study should also be
dis@uubwd in livht of the statement made by Estes (1972).

Estes stated that organizers scem detinable only on an ex-

post-tacto basis It i worked, 1t was an advance orgun-
P d Lol e Cltade L i N B D PLoWas nat

Thee experimenter tound only one profate ry statement,
in the "Case o! the Locpard-=skin Rug.” which faciditated
listening comprehension for the reader, Tnoorder wo o deter-
mine why this particinlar protuataory tatement worked ;) oitois
necessary 1o o examine the data collected tor the "Case of

N

the Leopuard-Skin Ruys

ERIC
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The results of the Pilot Study presented in Tuble 2
shiewed that the "Cuase of the Leopara-Skin Rug' had the low-
¢sU onleun score of correct answers. The story was the most
ditticult ot the four stories for the testing popularion.

The results of the Easy Lisrening Formulu showed
thuat the "Leopurd-Skia Rug'” contained more syvilables per
word in a4 sentence than any of the other three stories.

An examination of Tables 3 and 1 showed aguin that
the "Leopard-Skin Rug” was the most difficult story for the
subjects.,

The experimenter has been ted to believe that the
difticulty level of the story., although tested to be on
fitth-srade readability, was probably the determining
fuctor that resulted in a -igniticunt ditference between
the pretatory statement and without prefatory statement

treatments.,

Reading Level

The results of the present study dealing with read-
ing level disugreed with tne findings of Ausubel und
Fitreerald (1962) and Smith and Hesse (1966).

Ausubel and Fitzecerald (1962) found organizers 1o
e effective with subjects with poor verbal ability, and
Smith and Hesse (1966) found orvcanisors to tucititate the
reading comprehension of poor roaders in the Plth grade.

Only one analysis ot 12 showed o significant dif-

rerence, averase readers tor the "Leopard-Skin Rug,’
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between prefatory statement and without prefatory statement
treatments.

Groups using prefatory statements in 9 cases out of
12 showed & tendency to score higher in listening compre-
hensiov:a than groups not using prefatory statements.

There were no conclusive results, however, 1o show

that & particular reading level benetfited from using pref-

AtOry stiatements.

Sex Differences

There 1s no research cevidence available that showed
@4 relationship between sex and the use or nonuse of an
organisational tochnique.

The present study showed a trend in all four stories
for bovs to have a higher mean score using prefatory state-
ments than boys not nsing prefatory statements.

While in only two of four stories did girls using
prefatory statements have a higher mean score than girls
not using prefatory statements.

To summarize, sex ditferences were not found to be

an importuant factor to consider in listening comprehension.



CHAPTER V
SUMMARY AND CONCLUSIONS

The purpose of this chuapter will be to (a) sum-
marize the study, (b) statce the conclusions regarding the
hypotheses, and (¢) to list suggestions for turther re-

search.

Summary
The present study was conducted in Clitfside Park,

Nevt Tersey and involved 310 students in the fourth and
fifth grades.

Six null hypotheses were tested. The first two
examined the difference between students using prefatory
statements and students not using prefatory statements for

the two grade levels. The second two hypotheses tested

the effect of reading levels of above average, average, and

below average with and without p» 1y statements for
both grade levels. The last twe « “heses examined sex

differences and the use and nonuse ol prefatory statements
for botih erade levels.

Listening comprehension was measured using four
listening excredises developed Ly the experimenter and
rested 1n oo Pilot Study. T 're woere two listening exer-

cises for each grade levei.  The two exercises enabled the

C

o 8'7
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subjects to receive both treatments. prefatory statement
with one story and the other story without the prefatory
stuatement.

The Reading Comprehension Test of the lowa Tests of

Bausic Skills served as the reading measure.

All c¢hildren were screened for auditory problems
and were dropped from the study if they had a 20-decibel
loss in either ear.

Seven intact classes on fourth and seven intact
clusses on fifth-grade level were randomly assigned to a
group that wouid hear the prefatory statement with the
first or second story.

The subjects were then rank ordered, and one-half
~1I the initial testing population was randomly selected
tor the finul analysis of data. The subjects were then
divided into above-average. average. and below-average

reading levels on the basis of the reading comprehension

score,
The data was analyzed using a One- and Two-Way
Analysis of Varianco. The .05 level was established as

the acceptable level of significance for the investigation.
The results of the tirst two hypotheses showed no
Ssignificant difference in lNistening comprehension between
students using prefatory statements and students not using
prefatory statereents in threoe of four stories. In the

fourth story, a significant diffoerence was found between

68
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PREFATORY  STYTEMENT:

Thee Kind of steuambost thi. Koberto Folton builli was

Cor the deep owa o—or oot the Hudson RHivero buto it did

GOk <6 o well o on the shallow, switt waters of the

cissoppl. took o di T ferent Kind ot = cumboat to

crothee Mississippr River. The man who bhuilt that

mbont was Henry Shiveve, This is the story about the

Dhices Henry Shrove Lud betore b s tcambont made its

toTrin,

tiee Innenicon oot alioon

The story vou will hear s aboor two inventols whio
Cived tong ago.  The two hirorhers, Josech oand Jaogues
Vot ol e, e e nbby discone o the balloon whi Lo
rein. 1 their store. You wiltl hear o ostory abour the
Cire sl corips by batioon,

Groce o

Vhee St Lhs

v s IoeNe s and doticerons plaes The e are
L Vet tad o and awoesones spohts Tooemidiy e i ocadn e
T amiedis e oo e Hhowe Caverne dn Sow York and rovisbond
o S I W Neer oo Voo ow b hpees o sty b oW e
W b lscon e read and o wiva VIR I BEE B BT L
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The Casce ol the Leopard-Skin dug

You are yoing to hewr o story about an unuosusl rug,

A loopard-skin rug. [t is the story ol o soldier DUV
the rus from o pedd e for only 8320 and later find al

theet 11 i= worth o grceat deadl of money.

o

ERIC

Aruitex: provided by Eric



APPENDIN B

PROCEDURE SHEETS FOR Ushk O STORILES

WITH OAND WLITHOUT PREFATORY STATEMENTS

79




o

ERIC

Aruitoxt provided by Eic:

( Titl STORIES

PROCEDURE SHEET FOR USE OF

WITHOUT THE PREFATORY STATEMENTS

1. Instruct children to clear their desks.

411 ooks and pencils are away.
Do Draw the attention of the class

are going to hear a story from the tape recorder.

carciully to the story so

that will tollow.”

o Plav tupe of the stary,

and sayv

Make

"You

Listen

that wou can answer Lthe questions
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PROCEDURE SHEET FOR UsL OF PREFATORY STATEMENT

WITH THL MISSISSIPPT STEAMBOAT

L. Instruct ohildren to clear their desks.  Make
sure thuat all books and peneils are away.

2. Draw attention of ¢lass and say, "You are going
tor hear o story from the tupe recorder.  Listen carefully
to the story so that vou can answer the questions that will
tobbow,

3.0 Say, "The kind of steamboat that Robert Fulton

built was fince tor the deep water ot the Hudson River, but

it ¢ not work =o well on the shallow swift waters of the

Mississippl. It took a difterent kind of steamboat to

master the Mississippt Rivev. The man who bullt that

steamboat was Henry shreve, it i~ the story about the

troublies Henry Shreve had betore his steamboiat made its

1. Play tape of the story.

81



PROCEDURLE SHEET

WITH THE

FOR USE OF PREFATORY STATEMENT

INVENTION O THI! BALLOON

1. Instruct chiildren to clear their d.csks. Malk.
sure that all books and peuncils are away.

2. Draw attention of the ¢lass and say, "You are
roing to hear a story lrom the tape recorder. Listen
carcfully to The story so thal vou can answer the questions
that will toilow.”

5.0 Say, UThe storyv you wi'' hear is about two
inventors l:\"}_j__(_l,_lin_;,;;_ﬂ:i_gw_n The two brothers, Joseph ond

Jacgues tricr. accidentally discover the balloon
while working in their store.  You will hear o story ab ¢

the tirst air

trips

by balloon.”

1. Play

O
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Ppstead the king's o = o csan nwned dee Borzder--
citored himselid as b Tr=u wirmd. Hee wits as cager to
poaKe history as he o O WILtee 10,

One diftfreulty with the Lirst balloons was that
i e Wwas no o wiy Lo Keeep the air warn. Whon the hewted
Giroin the bulloons cooled o the balloons came down.
T, overcome this problom, o special balloon was buil:

ror thre king's his

torloan. Thee balloon wuas made of n
soecial Tinen and was very Large itowas fortyv=tiLie foeeet
nodimeter and sevento-oive Dot high. The busgel a8 =
coned oo 1t oaus bDivoenoson o hoood two omen, o brass fire
Dol a0 =upply of wool o oana ostronw s oand w bicket obf war
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Fide o0 the wooer insiead of down ino 1o, Henry turned

away Py the onlookers and continuei te cheos the work on
O e SN 5 NEE N
Hee hud beon plonning tals Stoon Totor lon;: time,

.. hud watohed Ui Fulton-=-tvpe = ambents. and bhe knew whe

cheer denld wori only oin othe it deepowator of the Jower
woowbhot vt o wrong in o ithee shallow water

CSUren e whoto ta o nout Gt

co o ber dan the Losthatlders continued working on
s o o e workmen where
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the Wasbington., and inavited people 1o cone opn bourd and
S,

The noews spread thar the Washington would soon be:
leaving for New Orlenns, Crowds giathered to sec her
EERANEN Some peobic were ready to laurh. Others watehed
ipoteuar that the -~ ory boat would tin over,

Steam Luilt up in hes boiler.. At last the great
swddle wheels began o tarn, and the saspingion Lacked away

Yrom the  anding. ohe IR foobhtly and gracetn oy down

LN

Uhe rriver, She moved withe o osht ocrine and shakiang TiKe

The Washinocten mede two stop= to doad o tght
CSie won U oride ot o with o sil othet rreroooc 7 osuid

e peeop e who oweited o fhoe bandinge.

But o =ne odid o ride. S iy, the Washivoton moved

oo NEERV RSS! Vil

The v it hagsge-ned, e e on o hore heard b
Stdden roud roar. Tmimeed Do te Dt e aen st out i small
boat. jor o the Cushinogon, Vi tioow roucnec the sroumboit
o mnw deend oaood dngure soon i beooy e i the tour
ook beel 2 hied b Coan b e {octean bovd i b bosomne
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Thos timee ol tew o meen We e WD LIing Lo LaKe i
S workine on the bDoatoas o ocrew mombers.  Henry hod
too do o most ol The wors booasel b He kept watehing and
vheoking the engines o d boliers., This time cevervthing
vwoockeed o b hiad Koown TU o

Trae Washinoton stented Inio ew Oriesns s oplanned.
Seopie e Werc o quite used oo steamboats o B they stuared
Pnosurprive at o this e The sosiionlon sidoon the water

Cikee o o restlowihnibe swa. Poeoy e fd not know St Chen, but

Ty e =iy thee Rind oF bt fhotowa to o sati the

Hocorl Suores Do oo nt the Washing o to thee vennd
by pirst o ortrip . With shoa o =rranse-lookiny boai-=the
Slost ool the roal Masd et s teunhouts-=Henry Fad proved
Phat e Miosis=ippi conila b mn=stored, Anu on nis return

Pooupestrean trom Lew Ocloans U beariavabie Renmtucky
Heepres s bod wiche v thee Bedp o P loodwaters, aad he o von
Lo Pecold ol Jus=t Dot y—1o i s Ponry bad invenred o
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THE CASE OF THi LEOPARD-SKIN RUG

Soorveant Eilverno Giltner was once of thou: ands of
Ameerice o n osoldiers 0 Seoul . foorea, in 149H 1. Like most
Ariericans overseas, he collected sou nirs. Whenever he

el o ochones, he enjoved s-archiag tor Interesting gnioXk-
Knieks Lo =cend his parents it Pusbloo 0 orad

One day in April, Sercouant Giltoor feft his head-

QU= oo o stroll o ubhout thee woar-torn stroet =, Not far
t

Pronsoa meverorent il ne te batred o loox o0 r the wares
SN I SRR ol

oLy 0onder rue oveooowilb o bike T the peddicr sotd.
VU il wiee Mo Sron beopanord s, " 1= very Jalu-
o

SRR N R P Gty asked.

Tivee ooidier pesnliod . TV g He showed b
STt o Uoseveaitl 1 aees thut the s Wos el civhi-
vy s Loonn oo clohi oot wide, [n vour country.” the

er L d . inis v v wondd b worth o o andsed

I o "y Vil i : P11 b deard-skin e
TH TR RS S EREA
e Cotdd oo e A 1 ooy Dt 000w,
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G
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Giltner' s slecve the pooddier whispered, "This rug is from
thee old yueen's pulace. She was the tast gqueen oif Korea,
It i= worth two thousand dollars in thee United States.”

Giltner was impressced. He puid the 150,000 won,
picked up fs oew souvenir, and fvzged it boek to the
Ll R

A peew davs tater the scergeant =Stuttod the rug into
4 bex o oan t modled 10U home,

I Pueblo, the 1y was o0 sensation. Ned RS
dropped by to oo T, It wus so lurge that i could not be
need inoany of the rooms in the Giliner hone For 1o bhest
viewing o Mrs. Giltner hod it hauled our into thie buaokyard
ad strune U over soclothesTine.

The: Gil o1’ s =ent ihe rug tood ol fiem for
cloeaning and storage. imavine their sarprise when tuowas

Vool uee UoS2h L 000,
A newspoaner carricd thin =t

PUL e cOnd e i ngn musienee

and

Ty

that

wirh view 1o oselling 1t sinee they el
sl cor their cseoand thedir howe will
VU = s ol Chistoms col e v

R A prr IR oo poht broaid
cepraeet o shentbd o bee coerndin SOuy G 1
Ui ! SO LT N T o clipplags to
coe i ; U ot iy phrat o thee caubd
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rol sume lnvestigation.,
The cus=stomns aoeney wes indecd interested in the
rug . AL the same CLive. the Korean cvons=ual general in New

York woas intorested in the report ! the rug shipped from

Scoul . He roalized that it was once o f the national
Lreasures stolen from the palace in Scoul at the outbreas

GF thee Korean W, It hud hune i.. the Chanyg buk Palace,

the: home of Queen Min, Then the baleee bad Heen made into

REEHIS TRV Many trea-ures had been among the loot talen hy
The Communist soldicos and civilians Jduring the i HEN
vasion of ¢ ul . Thee consul goenerat toid o4 NDews o v
“The rus is worth about one hundred thousand dag if

cuch a priceless nationsl treasure can have aopiroce
A customs awent hurric boto Pucblo to dmnosndd e

| SO [L wis theen pluaced in <rorage in Denver - aaing ils

peeturn too the Kocoan govermn ont. The Giltners woere re-=
imbursed tor the cost oof caring tor the rug.
The Koercan poverament and the United States govern-

i

mont took the view that o voungs Ciltner wis anoinnocent buyer

ol thiee .
Thev said thut b had nod snowinsly broen the Taw
by oocennd g Uhe vy FYRIREI This  the e oo of the = wventir-

Nont ing —oreoant and the feopard==lirn ray voert oo o note

G ointernabionat o cooadw i bl

G



THI STORY OF CAVES

Coiveem o caverns. wre- hollowed=out places, usually

Cound ino o orind ol o =oft o rock cualied Timestone. Most

n o this w a4 river

-t

Yeormed Hhyoranning water
Ploes undercoround: o= othe ricer fiows, U washes awuy sotl

roook: tieen the undercrouand river Plows in o different

direction, In i ploce wiere Uhe river washed away the:
I ls b tton o Zreeut hollow, or cnve
Almo=t aldl o Gl weellemnown caves inothe United
Stoates were tound by nocideni. MosU o orten animils huve
Tod peopde to cuves. Thee Dehman cnves dn vovada were round

by oooman o whose horse stunbioed intoo n hhoar 1o the yround. A

Hariteer lound Monmouth Cuee an Bentucky when he followed o
wotinded beewr o into Dl sl oo hrb

A other i woe cond nectdentally by o farmer whio
UG oW uneed Mitiroent. Miilicent always went

Tor o el tidn o =Detoan the pasture on holosunmmel davs.  The

did o thie. Finaliv, he found that

—

R R U U TY DU NUEAA B A SR T e coming dip fronoan open-

ins in il ochn The- cpentas bed andoerground to o Larye
Lern . VL e T e il 1 b New York slicher, S
covn o Dierey Hesne Cocvornoos 1t named wtter the con s OwWner
Tooater Howe U oobee tn o eern dn Anaerioa, this o cenve had

R R TN TR R S S TR I L SRR R VRS B PO Loehrined in tho oo
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rocks o1 muany strange shapes and beaulitul colors, Some-
(1 these rock =hapes have been names "HElephant's Head o
TSanta Cloas.” wnd UMicKey Mouselo Ii vou have i geod

[mrinal lon. vou cun Seo TOeR rormation=s thut look Tike

Fianl currols, sleeping Tions, ham oand ogps on & platter,

foards, and ange s o wines, Naminye fhese shapes

sunrhc o Por spelunker

RS }

g

I

-
N

Ust 11 the ouide who Likes people throuzh o cave

Wil ook o eevervomne Lo o=stop oand beoquicto Then s turns ol't

S S SR Nt S
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4ot

travels underground.

cave . dontu explore

~iip and el tragrpeed

cou mivnt o even et bost, It 15 very
Tor eenter oocnve dlonee.

Flovd Collins round ocuve . out he lost
he didn’t toliow these rules,
o tarm Lo noRentiaeks In 1917, he ftound
o e i his o oown o tront o vard. For cight
11 his= =pare tlme exploring 1t [l would

abont the large rooms, the

PR sl

twisting puassuages he hoad seen.

I TR ST T A dayv later he was found

pussageway with his feed pinned under a

At ls to Ssave him tailed, and two

Prictimonia. Hee = buried in the

< licter. in 1051, o osronp of o sixty=lour
cotull weok oxnplaring Flove Collins!
Beev tound thot it is the biggest cave in
till ther s oare more than one Londred unex-
I

ol bee thie cane o find oan oeven bhipgoel
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INVENTION OF THE BALLOON NAMLE
TEACHER
GRADE DATE
SCORE™
The: Monteolticr brothers invented
AL a4 bat
B. 4 balloon
(. u new gune
D, a1 onew airplanc
! neontors are people who

G e

make paper

i design balloons

. discover new wavs ol doing things
[ find new wavs o Py

e

2. The Montgolticer brothers Tived In
A, United Stuates

B, France

C. Holland

D.  Spain

5 The brothers tricd to think of new uses for papeér
because

A, thev were going out of business

3. paper was becoming more oxpensive

. thev couldn’'t sell many of thelr products

1

. they could sell more paper

1. The Montgolficr brothers owned
A q4ogrocery store
B. 4 paper business
o a balloon facrory

[ a bicvele shap
5. The brothers thoughi: of making ¢ puper balloon when

AL looked at a cloud

B.  saw smoke from o fire
C. sSaw a lurge bal!

.  saw an airplune

5. The puper balloon rose to the celling whon they
AL filled it with =sr.oke
B. stuffed it with paper
. burned the balloon
D. blew their broeath nto it

103
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hrothers thought that they had invented
A a4 usieless devioe
B. a way to v

\
—3
oy
g9

C. a paper bug
D. a4 new toy

5. The f1r=t iiving things to muke @ balloon flight were
AL friends of the inventors
13. the Montsoltier brothers

. q rooster, sheep and duck

. an animal and a historiuan

g, The Monteoltier brothe »s sent Piviagg thinos up in the
bulloon to scee
A, whether they liked to iy

5. whether they could lTive through a balloon trip

¢
¢ whether they could tly
whether they could keep the fire burning

lo, Tie- animal thot wis injured was the

AL rooster

L. dows

. sheep

1P duck

1. - Rosicor offered to ride oo the balloon because
A he knew no one olsce would ofter

I3, he- wanted to win the tavor ot the king

C. he wanted to improve the shape of the balloon

. hee Knew the ride would muake hiim famous

b Rusicr burned =straw and wool

AL to muake o signal fire

I, 1o Keop warm

. to, make the air warm inside the balloon
b. Lo mike the buatioon fall

e

Lo Thee bulloon came down when
R the air was hoeated
the air conled off
. the supply of wool was =ct on fire
L.  spuarks came from the burning tuel

P

1.1, The bucket of watoer was used
A in case of sparks
B. 1o cool the wool and straw
. 1o raisce the balloon
1. tor cut down on the =moke

103
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MISSISSIPPL STEAMBOAT NAME

TEACHER

GRADI DATL

SCORL

SAMPLE
Henry Shreve named his boat the

(o

Lincoln
Washington
Jetrerson
[eexington

Fulton's steambout was not good Tor travel

AL on shuallow switt rivers

5. on the Hudson River

(. at low speods

D. tor short distances

The engrines on Shreve s boal were put
A in the bortom of th boat

5. on the main deek

(. in the buack on the =ship

. on the upper deck

Betfore Shreve's time engines had always been put

the bottom of the bowt so that

Al the steamboat wopldn't tip over
5. the steambout would suall fast

C. the steamboat would sail anywhere
. the engine would get wel

The onlookers made fun of Shreve's bouat because

AL they thought it was being built wrong
3. it didn't have two engines

C. it didn't have two stories

n. thev thourht thut it would blow up

in

Shrove wanted to build @ stceambouat that would sail

the Mississippi

Al without using Steam power

1. in winter

C. without using an engine

)., without flood waters to help it

Shreve's boat wias unlike Futron's Hecause Shrove!

A, had =ironger engines

3. huad o bigoer bottom

C. was bullt for deep water
D. had only one deck

104

-
o

ump



7. The onlookers said Shreve s boat would
AL v too fast
B. sink
C. tip over
D. 2o too slowly
3.  When the Washington stopped to pick up freight. people
thought
AL the boat would not ride right under the weight
B. the crew should leave the boat
C. the engines would il
D. the bout would surcly reach New Orleans
Y. Mon were injured when
A.  the paddle wheel exploded
B @4 boiler burst
C. the boat tipped over

D.  the ton deck collupsed

10,  Henry sailed the ship again when
AL he bought two new bolleoers
B. he wuas surce it wus safe
C. he oadded a new deck
D. he pluaced the engines under the deck
11, The trip from Louisville. Kentucky to New Orleans
took
AL twenty-tive hours
B. sixteen days
C. twonty-five davs

. fifteen hours

|2, On the next trip Shreve was carcful
AL to do all the work himscelf
I3, to keep checking the boilers
C. not to take anyvone with him
b. to carry less creight
13, ven would not work on the Washingion because
AL Henry wanted to do the work himselfl
1. they Knew Henry was wrong
C. nuny men had been Killed
. they knew the boat would tip over
1. The Kind of bouat that Shreve built was used
AL for trips down the river only
3. tor many vears after it had been built
C. for only a4 few years after it had been built
D. tor trips only winen the Mississippl was flooded
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THE CASE OF THE LEOPARD-SKIN RU

G

NAME
TEACHER
GRADE
SCORE

SAMPLE

The name ol the soldier was
A, Sgt. Adams

B. Major Smith

C. Sgt. Giltaer

h.  Capt. Jones

. The story took place during

A, Spanish-Americun War
3. First World war

C. Scecond World War

D. Korean War

2. Sit. Giltner was stationed
A.  behind enemy lines
3. in a city
near a large lake

DATE

{hee

.
. c¢lose to a department store

3. Sgt. Giltner liked to send
Al his wife
B. his mother
C. his parents
D. his relatives

1 Sgt. Giltner was first told
by
\\ 4 street peddler

B. U.S. Army Gencral
newspuaper repotiter
D. a fellow soldier

.
o

. Giltner bought the ruyg

Al because it was on sale
B. Lo surprise his parents
C. us o gift for his wife
D. to use in his apartment

6. After Giltner bought the ru

knicknacks to

that

o
I

the

rug

Was

valuable

A. the peddler carried it to Giltner's headanyurters
B he asked someone to carry
C. he carried it back to headquarters himselft

D. the peddler found a boy

106

o

1t

carry

the

rug



95

Giliner paid for the rug

[N

AL with Rorean money

3. with o checek

C. later that ceyvening

. with both Korcan and American monce,
R Sut. Giltner sent the rug home

A, with a friend

5. through the matl

C. on a planc

. on & ship

Y. For best viewing Mrs. Giliner placed the rug
A, on the patio
B. on the wall
C. over o clothesline
b. on the porch

Mrs. Gittaner found that the rug was worth
A 5550.

.o B25 000,

C.  $35,000.

Iy, 31.000.

Pi. The U.S. Customs Avency in Chicago learned of the rug

AL A omagasine artiele
. an agent in benver
C. Mrs. Glliner

b, Giltner's parents

12, The ruwe turned out to beoa Koreuan national treasure

that had beoen

AL lost while Iin storage

B, stolen ot the start ol the war

) thrown awayv when thoe palace was changed into a
musenm

. sold to the Chinese government

t

155, The rug hung in Chang Duk Palace which wus the home of
AL the Royval Family
5. the King of Korea
C. Queen Min
b. the Korceen ambuassodor

1'1.  The story --nded on o note of international good will
hecuanse
A. both governments oxchanged stolen merchandisc
1. the rug was repl by the UL.S. goverament
C. the rug wias restored to the Roreans
D. Lthe Korcan government gave Giltner another rug
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THE STORY Ot CAVES

SAMPLE

Title ror the story

A Running Water
B. Carlsbad Caver
C. Caves in Kentu
I Story of Caves

L. A cuve, oroeav
AL a4 hollow p
e A4 ostrangel
. an undergr
D. a large st

2. The story tell
A undergroun
I3. animals
C. Indians
D. wina and r

3. In the United
A by scientl
B. by cowboys
C. Dby boys an
D. by acclden

d. The farmer's c
pasture becaus
A, wvanted to
B. wanted to
C. liked the
D. was lookin

5. Howe Caverns i
AL the owner
3. the cow
C. the first
D. an Indian

6. The Indian Lri
the
A Mohawk
B. Iroquols
C. Sioux
D. Hopi

NAME

TEACHER

GRADE DATL

SCORE_

vould be

n=
cky

ern, Is

lace in rock
v shuaped rock
ound river
one clitff

o us that most cavers were made
d rivers

ain

Srates most caverns were found
fice moethods

d girvls
L

ow alwavs went to the same spot
¢ she

show the farmer the cavern

go o into the cavern

cool breeze that cuame from the ¢C
g for food

n Noew York state was named after
of the cow

family to enter the cave
tribe

Le who tirst discoverced Howe Cav

by

in the

avern

erns was
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= The Dlock strecus that the comboy saw coming from the

Cuve Wi o realidy
AL dus=t

by e
- Di =
b, iy

S Loy o Cardsbad Cavorns ot jriaee awher 1t he
Tndians
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. water entered The cave
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PV DUKRE SHEERT FOR QUESTIONS FOR:
THE MISSIsSsSIPPT STEAMBOAT
THE INVENTION OF THE BALLOOX

THE STORY OF CAVES

THE CASE OF ThHE LEOPARD-SKIN RUG

. Drsmtrabule ans=wer o shoets,

. Sav, TOpR the topoo b B pober trLlon ot nae

tonpr L7 Chime ) I i sccond o Line tadbboin omy

P e ) ! SRR PR il oin the orade and
foots D=

o Sav. e e o resl o ven soneethangy aoout
SOy [t reond the tosinn. . of 4 vntenee atd towr

e the oot . Oee .1 tnee endinegs tetls what

Loy e iy snatidd Yol Ltel choosss the oo rrect end.ongs
Phee sontenec aud draw oo Drne under pt,n
L. Sav . UleooRk ot thee Sanple gquestion ot the topool

ACHIE WHI D BREAD THE SAMPLE UESTION AND ANSWERS

o Line nnder the st aneswer. Wt did vou under-
Coald o on o onee toormead the answer,

Py boeennese 1w B0 read the gties-

anly olce

111



100

9 n 1. 5. 6. Sav.

v Recrd st Ton and answers 20 o ,
Turn over o so that 7 odsoon o oopl T Contiaue fooroad ques-

tion= o and o anssels.

o

ERIC

Aruitex: provided by Eric



O

ERIC

Aruitoxt provided by Eic:

H10=051

Gio=—82

SO -0n

S0 =50

“_'ga«.ﬁ,__", [0

SIS ERET
DO O

Sty

SRS IR
AU R U

Lt

ool Tan

PROGRAM OF

Reading

Reeadiny

3

Materials
_‘-1:1 i

Voognadatrons o ofb e

STUblls:

vl ls tor

T

ITnstructiom

Froot Tonad

and

Social

Nalad vo=stment

Hecding

and

Plueat o

1

Introduct ton to Foard

Yeors o«

l.ab

Introduction to
AMeisures

and

)

il
t

in Remedial

Seminar in

vislon

[
SRR I A

o}

Thesis

Chi L dbiood

Peoseatroh

Rearding

113

o]t

ol oo

voaand

RUTGERS 70

vl

Resoding

Fducationaed

Fooesesrroh

Children

Youth

tion 1.

Miladie

"VERSITY

Van Orden

Spradley

Kling

Fardon

Arnold

Montai
o lntoek
Moonoey

Gever

Swalm

Swalm



o

ERIC

Aruitoxt provided by Eic:

VA

Plaine Eecoan badorer

20n Dive s Woead ca=h

[RIPER TR

AR R LY
Loround

Sarnt Domoang e
Jerseyv Crry o ew Jdersien

.}«'X',\\'O"\' ("1 State oo Lo
-’\‘I'.*?' N '\‘if‘. RS oo
(Cn Looade)

Professional bxperience

LOTO0=-1971]

pr_—

Pali o 1t

“ifth Grade Teacher
Vorris Avenue School
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